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JUSTIFICATION

Some indicators

EUROQSTAT (2019): 21.9% of Europeans at risk of social exclusion /29.2% of young people. In Spain 26.1% of =
Spaniards at risk of exclusion.

Spanish National Institute of Statistics (2019): In 2018, relative poverty reached 21.5% of the population,
affecting mostly young people aged 16-29 (28.3%).

QECD (2022): Deteriorating labour market conditions that have particularly affected those young people who
have not completed tertiary education, leaving most of them outside the labour market, unemployed, or in
precarious jobs.

Cruz Roja (2019): Some groups seem to be more vulnerable than others. Thus, the highest levels of
vulnerability seem to be related to different groups: women, young people (16-24), uneducated people,
foreigners and the unemployed.

European Unjon Agency for Fundamental Rights (2022): Difficulties in participating in society, accessing

fundamental rights (health, education and employment), or experiencing harassment and discrimination.

Indicators of vulperable urban contexts: inter-group conflict, organized crime and violent extremism ("no-go
zones") (Moyano et al., 2020; Moyano et al., 2022; Trujillo and Moyano, 2019).
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Social exclusion-inclusion continuum

The conceptualisation generates controversy and there s far from unity of criteria in its definition:

cultural aspects, socio-economic resources, problems derived from the impact of exclusion, polarisation, discrimination.....

Poverty #Social exclusion (Moyano et al., 2020).

Multidimensional psychosocial process of engagement and effective participation in society as a means
to meet basic needs, improve quality of life, reduce social isolation and enhance sense of belonging.
(Moyano et al., 2020).
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How to measure exclusion-inclusion?

Recently, our research team conducted an investigation to
develop the Social Inclusion Scale for Adolescents
(SIAS). Five psychosocial factors that potentially contribute
to social inclusion were proposed: (1) covered needs, (2)
self-efficacy, (3) social support, (4) job training, and (5)

social integration.

From these five factors, a set of items was created and
narrowed down through qualitative assessments.

The final set of items was used in three studies, with the
Spanish population (N = 1540) and the foreign population
(N = 460), to verify the psychometric properties of the
scale, its dimensional structure, the measure invariance
between Spaniards and foreigners, the reliability of the

instrument and the evidence of the validity.
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Abstract

Social exclusion is one of the most complex and sensitive social problems nowadays. Of all social groups, adolescents are among
the most vulnerable to social exclusion, which can interfere with their social development. Consequently, the evaluation of this
construct in adolescents is an important matter. The aim of this investigation was to develop the Social Inclusion for Adolescents
Scale (SIAS). Firstly, five psychosocial factors were proposed, which potentially contribute to social inclusion: (1) covered
needs, (2) self-efficacy, (3) social support, (4) job training, and (5) social integration. From these five factors, a set of items was
created and reduced using qualitative evaluations. The final set of items was used in three studies, with a Spanish population (N =
1540) and a foreign population (N =460), to test the psychometric properties of the scale, its dimensional structure, the mea-
surement invariance between Spanish and foreign people, the reliability of the instrument and the evidence of the validity of its
measurements. The results indicate that this scale is psychometrically reliable enough to assess social inclusion in adolescents.

Keywords Scale - Social inclusion - Social exclusion - Youth - Psychometric properties
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How to measure exclusion-inclusion?

Table1 Mean. standard deviation, item-total correlation, and Cronbach’s alpha if the item is eliminated. factor loading. and communality

Items M SD  RIT-c o withoutitem Self- Needs Covered Social Support  Social Integration Job Training h*
efficacy
1 My family has the security of having a house to live in. 459 82 42 85 19 S8 A2 7 | 08 A1
2 At home, | have a room where I can study and rest. 465 82 3R 85 06 64 A7 A2 03 A6
3 lamreceiving good training and education. 443 92 43 85 04 49 16 26 A7 36
4 Thave all the material things that I need (videogames, 447 89 32 .86 =07 L .14 A7 07 35
records, laptop, television set. clothes, etc.).
5  Thave a family that understands me. loves me and 452 950 42 85 08 4 37 01 17, 36
gives me affection.
6 My relatives have the security of having a job to eam their 445 88 32 86 08 49 1 .01 16 28
living and hve decontiv
| can suc rd moment T 1. 1¢ 19 64 12 ) 20 4
I C ni e C 60 1.0 U 6 ) )y 2 )4
In general terms, | t thr 1.2 ) 36 i 22 20 2
10 In sStuation | behave correctl 60 1.04 9 ) X 24 2
1 Int e, | am a strong person and | 3.6 1.0 4 54 11 14 12
get at | want
(2 ‘1 ble t ercome the problems | | ( 1.04 64 | 1 12 20 2
13 | consider myselt ]vJ-,"..‘il,l;['v.lw]"».g'»‘_."T.‘ 3.5 1.04 | b S5 L] 13 o9 L 39
throush hard tmes,
14 There are several individuals I trust to help me 400 112 47 .85 A2 04 64 27 A2 52
solve my problems.
15  When I feel lonely. there are several individuals I can talk to. 4.13 1.08 48 85 15 A5 n .20 .02 59
16 Ihave several friends who respect. love and help me. 441 B8 36 85 03 27 A7 05 42 30
17 Texpect to finish my studies. 427 105 42 85 -01 20 21 16 54 39
18 Iam currently leaming positive things for improving as a 421 89 54 85 A5 .14 21 23 .63 53
person and being able to find a job.
19 Iconsider myselfa good student. 335 L11 32 .86 15 =01 01 10 56 34
20 Ihave a good chance of having a good job in the future. 368 105 40 85 25 A3 04 A1 42 27
21  When the moment comes, | would like to have a 378 137 29 .86 04 16 16 26 10 A2
family and live here in Spain.
22 If1 ever have children, | would like them to receive an 412 1.4 4 85 19 A5 A2 42 20 29
education based on Human Rights and democratic values.
23 Inthe future, I will follow the rules and laws that | must 403 1.01 .51 85 19 06 a7 .66 20 54
follow as a citizen.
24 When | grow up. I will be part of this society and I will 38 113 39 .85 07 06 .14 .66 07 46

be away from marginal environments.
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How to measure exclusion-inclusion?
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Social inclusion from the 3N model

>

NEEDS
Multifactorial psychosocial perspective. .1 (Personal

significance)
There are common mechanisms rather than irregularity, .2
psychopathology or "socio-economic causal roots".
a has continuum "exclusion-inclusion"social The3.
processual character.
It has applied implications. 4
It has provided remarkable empirical evidence over the .5

last decade.

NARRATIVES

(Kruglanski et al., 2009, 2013, 2014; Moyano, 2019)
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The 3N model applied tolhe 8N model appbethteyouthat risk of social exclusion

NARRATIVES
Lack of realistic and constructive expectations: hopelessness.

Ambivalent perception of the school context: absenteeism, dropout and school failure.

Difficulty in accessing leisure and healthy lifestyle habits.

Cultures and ideologies anchored in an external locus of control: subsidy, black economy, "narco" or delinquent culture.
Fatalism (uncertainty, insecurity and helplessness).

NETWORK

Families: Poor parental control / difficulties / single parent families / addictions / violence.

Socialisation under ethnocentric cultural control and often anchored in gender roles. | cultural intelligence.
Absence of positive role models and presence of incompetent and/or risky role models.

Inconsistent social support — dependent and/or manipulative relationships, youth gangs, negative leadership.
Those young people who stand out — difficulties to develop due to social pressure and influence of the majority.

Unmet living needs (housing, overcrowding, physical space for study, food, etc.).

Relative deprivation, perceived humiliation, perceived discrimination. Enhanced by the need for cognitive closure.
| Frustration tolerance, delayed gratification, impulsivity: emotional self-regulation.

Mental health (social exclusion =risk factor): implications for diagnosis and treatment.

Difficulty in being "successful": negative spirals, reproduction of social exclusion.

ERGO — Loss of personal meaning (| self-esteem, | self-efficacy, | achievement motivation).

(Moyano, 2019; Moyano et al., 2020; Moyano et al., 2022)



INTERVENTION HORIZON

"Andalusian Regional Strategy for Social Cohesion and Inclusion (ERACIS, 2018)

Junta de Andalucia

Consejeria de Educacion y Deporte

Direccion General de Atencion a la Diversidad,
Participacion y Convivencia Escolar *®

Servicio de Convivencia e Igualdad - 2 )

Andalucia

Programa de Mentoria Social




INTERVENTION HORIZON

Principles of intervention of "Fénix Andalucia”

Fénix Andalucia SOCIAL
*  Active methodologies » NARRATIVES INCLUSION

= Social mentoring

Early detection and intervention (primary/secondary prevention?)
Intervening on risk and protective factors

Duration: 6 weeks / 12 hours of intervention.

Evaluate impact and effectiveness

Andalucia

Programa de Mentoria Social
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Manuals and resources applied

Andalucia

Programa de Mentoria Social
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Manuals and resources applied

Andalucia SRS L Andalucia

Programa de Mentoria Social Programa de Mentoria Social

Junta de Andalucia - — ; b Junta de Andalucia ~ : s
Consejeria de Educacién y Deporte PACK DIDACTICO Consejorta de Eucactiny Dottt PACK DIDACTICO

AMBITO ARTISTICO . «~ "AMBITO CIENTIFICO TECNOLOGICO

MARIA % - EDUCACION PRIMA

Andalucia

Programa de Mentoria Social

Junta de Andalucia Junta de Andalucia

Consejeria de Educacién y Deporte CK D T S PACK DIDACTICO
AMBITO EMPRENDEDOR
EDUC PRIMARIA
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Manuals and resources applied

Datos de la Unidad Didéctica Integrada
Justificacion

Concrecién curricular
a. Objetivos

PACK DIDACTICO
b. Modelo metodolégico orientado a la inclusién educativa

AMB |T,O . Tovspemcen asicien
CIENTIFICO
TECNOLOGICO

Radares en la Red

Material complementario
Posible extension
Ejemplos de buenas précticas relacionadas

Referencias

SSomNaa

Anexos
I Canwas planificacién
Il Ficha del alumnado &mbito Cientifico

onario sobre uso de dispositivos
electronicos e Internet
IV Semaforo de la red
V. Modelo de contrato de reduccion de uso de internet
VI Plantilla decalogo
Vil ;Quién es quién
VIl Diario de un Youtuber, Influencer, Gamer
X Roles cooperativos
X Sistema de puntos

mentor

FENIX ANDALUCIA

DESCUBRIENDO LOS ODS

OBJETIVOS

BT

B OEMEE
B0 E
EE| B -

/4

mentor

FEMIX ANDALUCIA

¢QUIEN ES QUIEN? (5]

wn

b,
c

I

FSowmNow

Con

1. Datos de la Unidad Didéctica Integrada
Justificacion
Concrecion curricular

a. Objetivos.

Modelo metodolégico orientado a la inclusién educativa
Integracién en otros planes y programas educativos
Transposicién didactica

Tarea 1

Tarea 2

Tarea 3

Evaluacién

usiones.

Material complementario

Posible extension

Ejemplos de buenas practicas relacionadas
Referencias

Anexos

Canvas de planificacién de actividades

Ficha del alumnado

Letra del rap de Acuarela de Barrios

Letra de la cancién “| can” del cantante de hip
hop Nas

Interculturalidad

Fases para escribir un rap

Libro “Elige tu camino’

Elegimos vestuario

Autoevaluacién

Certificado de participacién en el Programa
Mentor Social

Libro Introduccién al Aprendizaje Cooperativo

EDUCACION PRIMARIA

HENDEDOR

CTTLUISOTIE )

l mentor
b
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Datos de la Unidad Didactica Integrada
Justificacién
Concrecién curricular
3. Objetivos

b. Modelo metodolégico orientado a la inclusid

Integracién en otros planes y programas edu
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ativos

Transposicién didéctica

Conclusiones

Material complementario

Posible extensién

Ejemplos de buenas practicas relacionadas
Referencias
Anexos
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Vil
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Canvas de

planificacién de actividades
do

Ficha del alumr

El modelo
nal

3N y el emprendimiento social

DAFO
Descubriendo los ODS
Lista de actividades.

Proyecto Empn
Rabrica evaluacion
Cuadricula semanal

\dimiento ApS ODS
proyecto
wsual

Y

Borrador de proyecto

Certifica

o de participacién

Introduccién al ApS

A

EDUCACION PRIMARIA

PROYECTO DE INVESTIGACION SOBRE EL FLAMENCO

Clase:

Fecha:

Grupo formado por:

ucion del trabajo:

iNDICE

Los siguientes temas son solo sugeren-
cias para inspiraros y deben modificarse o
cambiarse segun las preferencias de cada
grupo
1. Profesiones flamencas

« Cantantes....

* Guitarristas ...

« Bailaores

2. Personajes famosos del flamenco
+ Camaron
* Paco de Lucia

* Rosalia
3. El traje flamenco
4. Variedades de flamenco
5. Instrumentos flamencos

6. La historia del flamenco
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Manuals and resources applied

CERTIFICADO DE EXCELENCIA

B A

DE ELENCIA

CON GRAN ORGULLO POR HABER DEMOSTRADO CONSTANCIA, ESFUERZO Y SUPERACION
COMPLETANDO EN SU TOTALIDAD EL PROGRAMA DE MENTORIA SOCIAL, FELICITAMOS A

l mentor

FENIX ANDALUCIA'

RUBRICA

CRITERIO

4 puntos

3 puntos.

2 puntos.

1 punto

Preparacion

Una preparacion excelente.

Evidencia haberse prepara-

do la actuacion desde hace

tiempo y haberla practicado
en multiples ocasiones

Una buena preparacion. Evi-
dencia haberse preparado con
antelacion. Con ms préctica
hubiera conseguido el sobre-
saliente.

Se aprecia el esfuerzo aun-
que ha experimentado alguna
dificultad, debido a la falta de
preparacién.

La falta de preparacién no le
ha ayudado  llevar a cabo su
actuacion

Calidad

Destaca la calidad de la
actuacion que ha cautivado a
la audiencia. No ha cometido
ningdn error.

Muy buena calidad en su ac-
tuacin, captando la atencion
de la audiencia. Solo ha come-
tido errores leves.

La calidad de la actuacion no
se ha mantenido en todo mo-
mento. Ha cometido errores
notables.

La calidad de la actuacion
debe mejorar. Ha cometido
errores que han interrumpido
la actuacion f

Dominio escénico

Se muestra natural con una
gran confianza sobre el esce-
nario reflejada en su lenguaje
corporal.

Demuestra confianza en sus
capacidades, lo que se refleje
€n su expresion corporal

En ocasiones se muestra con
confianza, pero ha habido
momentos en los que experi-
menta cierto nerviosismo.

Visiblemente muestra signos
de inseguridad que interrum-
pen la actuacion.

Originalidad

Una actuacion completamente
diferente al resto y con deta-
lles muy creativos.

La mayor parte de la actua-
cién ha incluido elementos
muy originales.

Algunos elementos de la
actuacion eran originales,
aunque otras predecibles.

Una actuacion poco original y
en ocasiones predecible.

Actuacion en su conjunto

Una actuacion que ha destaca-
do de entre todas las demés

Muy buena actuacion, con
alglin error sin importancia.

Una buena actuacion que
podria haber obtenido mayor
puntuacién con més préctica.

Una actuacion que requiere de
tiempo y préctica aunque se
aprecia el esfuerzo realizado.

J . menter yp) DEL PROGRAMA DE MENTORIA SOCIAL “FENIX ANDALUCIA"

n Listado de tareas Competencias clave / materias Datos
(+] Afio académico:
(+] v Curso:
° ‘ DI basads e 5357 Ners

3 Temporalizaci6n:

u Justificacion

Asociar criterios / indicadores

Transposicion didactica
o
©
)

Valoracion de lo aprendido Concrecion curricular

n Participantes

(+] © o

© © ©

(+] (+] ©

Direccion general de Atencion a la Diversidad, Participacion y Convivencia Escolar Idea original: Conectal3
mentor
N\ Dentor AUTOEVALUACION DEL ALUMNADO (5]
FENIY ANBALUCIA
Escribe tres cosas: una o més que puedas hacer, otra que estés en proceso de aprender y una que te cueste trabajo:
PUEDO... o enPROCESO.. § | MECUESTA...

Escribe dos 0 mas cosas que hayas aprendido esta semana

Escribe uno o més objetivos de mejora para la préxima sesién
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Manuals and resources applied

V4

APRENDIZAJE COOPERATIVO &

s

Junta de Andalucia Contel‘lidos

Apevesiiae Cooperse.

AN\ Dentor APRENDIZAJE BASADO EN PROYECTOS (5]

FENIX AN

DN\ Dentor INTRODUCCION AL APS &

FENIX ANDALUCIA

evooms datdinioriaGoult
PROGRAMA DE MENTORIA SOCIAL Y o
“FENIX ANDALUCIA®
Junta de Andalucia Servicio de Convivencia e igualdad

Introduccion a las
Metodologias Activas

APRENDIZAJE

Junta de Andalucia conl’.llidos

Aorvatiaie Basatn v oy
=

Contenidos

Aervmaicare sarvece.

SERVICIO
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Mentorships

Inspirational Mentoring

Elena Salamanca (journalist) =

"Haze" SanzlLdpezSergio = and Languageand(rapper

Literature teacher)

Ana Cambdn Blanco (Police Commissioner)

Clara Grima (Mathematician and researcher)

Francisco Tous (actor)

Gervasio Iglesias (film director and producer)

Luis Miguel Bueno Padilla (diplomat, spokesperson for the
EEAS Middle East and North Africa region)

Minerva Salas (football players' agent)

Los Aslandticos (music band)

Juan Pablo Escobar Henao (architect and writer)

Alfonso Sanchez Fernandez (actor, screenwriter and film
director)

Eva Pedraza (model, presenter and actress)

Zonal mentoring

+ 100 area mentors
Positive role models, local leaders, =
personal success stories...
They are able to influence and have an =
impact on young people, and sometimes
on their families and the community.
centres,the with selectedareThey =
contextualisedmostthe havewhich
information.
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OBJECTIVES AND HYPOTHESES

BEFORE STARTING...

AND WITH IMPLICATIONS
FOR YOUR RESEARCH
PROJECTS



QUANTITATIVE VERSUS QUALITATIVE

Two philosophical positions about the state of reality:
positivism and constructivism.

Quantitative research: holds a more positivist view of the world; it suggests that
reality is something tangible that can be objectively measured with the help of
observational and experimental (and quasi-experimental) methods.

They are also used to assess similarities, differences, and associations in the data
through statistical analysis.

Qualitative research: generally adheres to a constructivist view of the world, one

that suggests that reality is in th f th holder; in other words, that there is no
single reality for a given phenomenon, but multiple, relative dimensions of reality

which can only be partially captured using subjective, naturalistic methods.



OBJECTIVES AND HYPOTHESES

General objective

To develop an action-research process in order to design, implement and evaluate an intervention programme to

promote the inclusion of young people in vulnerable situations.

Specific objectives:

Phase 1. Implementation

Phase 1. Design

To evaluate changes in the factors proposed by the =
3N model.

and  studentsof perceptionsthe analyseTo =
professionals participating in the programme.

:

Phase 3. Evaluation and monitoring

To detect weaknesses, strengths, opportunities, good =

practices and proposals for improvement.

Hypothesis

three After the implementation of the programme: the indicators of social inclusion, assessed through the

psychosocial factors of the 3N model, will increase in a positive sense.



METHOD

Applied Psychology

Mixed methods action research (Lewin, 1946, =
Ivankova and Wingo, 2018) — triangulation (multiple
methods to examine the same question or area).

Scientific monitoring and evaluation of the process =
and its results. All this, theoretically guided and based
on previous scientific evidence.

With the empirical data obtained we aim to feed back =

knowledgeavailablethe psychosocialtheon

at arethatmechanisms socialthe of basisthe
to __ keys offer and continuumexclusion-inclusion

Improve practice.

Phase 1.
Design

Phase 2.
“ Implementation

Phase 3.
Evaluation and
" monitoring



METHOD

EVALUTION AND MONITORING

Design

Quasi-experimental
(pretest-posttest with

control group).

Two treatment arms:
experimental (N=2000)
and control (N=2000).

Sample
~4000 young people (10-
16 years).
The programme was
implemented in 80
schools.

Study 1: quasi-experimental approach

Instruments

Questionnaire made up
of a selection of items
corresponding to different
scales. Indicators of the
3N. In the post-test
application of the
intervention group,
satisfaction was
evaluated (Likert scale
from 1 to 7).

Procedure

The "Fénix Andalucia"
programme was
implemented (6 weeks,
12 hours of intervention).
Collaboration of teachers,
previously trained.

Data analysis

Descriptive statistics,
bivariate correlations
(Pearson) and reliability
indicators (Cronbach's
alpha). Mixed analysis of
variance. To assess
satisfaction, descriptive
statistics was calculated
and different
comparisons of means
were carried out
(analysis of variance,
Student's t-test).
Significance level,
confidence intervals and
effect size. SPSS v25.




METHOD

EVALUTION AND MONITORING

Design

Direct observational
approach

Sample

Frontline practitioners:
=~ 100 practitioners

Study 2: observational approach

Instruments

Observational
register: items related
to the 3N model to
assess impact and
progress.

Open-ended
questions.

Procedure

Collaboration of
previously trained
teachers before and

after the programme.

Data analysis

Descriptive statistics,
bivariate correlations
(Pearson) and reliability
indicators (Cronbach's
alpha). Comparisons of
means (analysis of
variance, Student's t-test)
assuming the indicators of
the 3N model as
dependent variables. Level
of significance, confidence
intervals and effect size.
SPSS v25. The qualitative
information was subjected
to an inductive thematic
analysis. MAXQDA.




ETHICAL ISSUES

Human dignity. intearity and identity. Compliance with the guiding principles of respect for the integrity, autonomy and
confidentiality of the data used will be a priority in the development of the project.

informed consent An anr.m&dmnsﬁn.t document was pmmdedpas well as an jnformation sheet for part|C|pants

Regulation (EU) 2016/679 of the European Parliament and of the Council of 27 April 2016 on the protection of =
individuals with regard to the processing of personal data and on the free movement of such data and repealing
Directive 95/46/EC (General Data Protection Regulation).

Organic Law 15/1999 on the protection of personal data and Royal Decree 1720/2007 implementing its .
Regulations.

Basic Law 41/2002 regulating patient autonomy and rights and obligations regarding clinical information and .
documentation.

Law 14/2007 on Biomedical Research. =

Organic Law 3/2018, of 5 December, on Personal Data Protection and guarantee of digital rights. =

With regard to the processing of the data, they will be anonymised and grouped in databases. Only members of the
research team will have access to this data.

This project received the authorisation of the Ethics Committee on Human Research (CEIH) of the UCO.



RESULTS

Some preliminary analyses

Study 1: quasi-experimental approach

Intervention group

The initial surveys of the intervention group were completed by 3348
participants and the final surveys by 1345 participants. By combining
the results of both, it was only possible to link the responses of 504,
participants (258 Q; 246 J). Of these, 448 are of Spanish
nationality. These participants are the ones used for the analyses.
The mean age of the intervention group is 12.9 years (SD = 1.89).
The 504 participants came from 38 schools.

The participants came from the following provinces: 268 from Seville,
69 from Cordoba, 50 from Malaga, 33 from Almeria, 25 from
Granada, 22 from Jaen, 22 from Huelva and 15 from Cadiz. 77 are in
the 5th year of Primary School, 124 in the 6th year of Primary
School, 193 in the 1st year of ESO and 110 in the 2nd year of ESO.
Regarding the area within the project, 178 worked in the artistic area,
146 in the scientific-technical area, 152 in the communicative area
and 28 in the entrepreneurial area.

Control group

The initial surveys of the control group were completed by 3234
participants.1599by surveysfinal the andparticipants
Combining the results of both resulted in 971 participants (466
Q; 505 J). Of these, 855 are of Spanish nationality. These
participants are the ones used for the analyses. The mean age
of the intervention group is 11.68 years (SD =1.28).
The 971 participants came from 41 schools. The participants
came from the following provinces: 251 from Granada, 212 from
Seville, 126 from Malaga, 126 from Jaen, 110 from Huelva, 83
from Cordoba and 63 from Cadiz. 276 are in 5th year of Primary
School, 409 in 6th year of Primary School, 152 in 1st year of
ESO and 131 in 2nd year of ESO.



RESULTS

Some preliminary analyses
Study 1: quasi-experimental approach

Mixed ANOVAS

Independent variables:
Group (intervention group vs. control group). =
Time (baseline survey vs. endline survey). =

Dependent variables:
Needs (presence of meaning) =
Needs (search for meaning) =
Social inclusion =



RESULTS

Some preliminary analyses

Study 1: quasi-experimental approach

Mixed ANOVAS: presence of meaning

_________________________________ Grupo
A significant simple effect was found for group (F(1,1446) = 12.93, p

<.001, n2 =.01) and for time (F(1,1446) = 7.05, p = .008, n2 =
.001).
The presence of meaning in the control group was higher (M =4.13,
SD =.65) than in the intervention group (M =4.02, SD = .66) while
the presence of meaning was higher in the final survey (M =4.11,
SD =.66) than in the initial survey (M =4.08, SD =.65).
A significant interaction was found between group and time
(F(1,1446) =4.52, p =.034, n2 = .001). This interaction indicates
that the presence of meaning increased after participating in the
programme for the intervention group (Minicial = 3.98, DTinitial = Enciiesta ifiicial Enaiisata Eival
0.67; Mfinal = 4.07, DTfinal = 0.66) while for the control group it
remained stable (Minicial = 4.13, DTinitial = 0.63; Mfinal = 4.14, Interaction between group and time for presence of meaning
DTfinal =0.66).
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RESULTS

Some preliminary analyses

Study 1: quasi-experimental approach

Mixed ANOVAS: search for meaning
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o & _ --- Control y
No significant simple effect was found for group (F(1,1447) =0.57, g - - Intervencion
p =.450, n2 =.0003) but significant for time (F(1,1447) =6.51, p = 5 & -
.011, n2 =.001). 3 o
Search for meaning was higher in the initial survey (M =2.28, SD 2 Q]
=1.00) than in the final survey (M =2.22, SD =1.02). g
o o
The interaction between the two variables was not significant .
(F(1,1447) =1.76, p =.085, N2 =.0003). -
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Interaction between group and time for the search for meaning

Intervention group (N=504)
Control group (N=971)



RESULTS

Some preliminary analyses

Study 1: quasi-experimental approach

Mixed ANOVAS: social inclusion

A significant simple effect was found for group (F(1,1447) =4.66, p =
.031, n2 =.002) but not for time (F(1,1447) =0.01, p =.918, n2 =
.000002). Specifically, social inclusion was higher in the control
group (M =4.38, SD =.77) than in the intervention group (M =4.30,

SD =.80).

The interaction between the two variables was not significant
(F(1,1447)=3.46,p =.063, n2 =.001).

Inclusion Social

428 430 432 434 436 4.38 4.40

Grupo
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Interaction between group and time for social inclusion

Intervention group (N=504)
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RESULTS

Some preliminary analyses

Study 1. quasi-experimental approach

Assessment of the programme by the recipients

The gix_indicators included in the post-test to evaluate the programme indicated that the programme had
been satisfactory. A 5-point Likert-type response scale was used, ranging from 1 (strongly disagree) to 5
(strongly agree). Intervention group (N=504)

Participants rated above the mean of the scale:
Overall attractiveness of the programme (M =4.12, SD =1.02; t(488) =24.27, p <.001). =

Usefulness of what they were learning (M =4.15, SD =1.12; t(486) =22.56, p <.001)
Attractiveness of activities (M =4.14, SD =0.94; t(486) =26.94, p <.001)

Zone mentors (M =4.05,SD =0.98; {(481) =23.52, p <.001)

Inspirational mentoring (M =3.92, SD =0.97; t(482) =20.99, p <.001)

Repeating the programme the following vear (M =4.42, SD =0.98; t(486) =32.11, p <.001)



RESULTS

Some preliminary analyses

Study 2: observational approach

The participants (practitioners), through observation of the
trainees, responded to an online questionnaire pefore and.

after implementing the programme.

The initial register was provided to the participants at the
beginning of the programme. The final register was
provided once they had completed the implementation of

the programme at their centre.

The initial observational register was completed by 447
participants and the final register by 239 participants. By
combining the results of both, only the responses of 63

participants could be merged.




RESULTS

Some preliminary analyses
Study 2: observational approach

Pre-post differences

Student's t-test for related samples was applied to compare possible differences in means in the initial
and final questionnaires in the three factors assessed (N=63).

The results showed significant results for all three factors.

Needs: less satisfied at baseline (M =2.86, SD =0.62) than at endline (M =3.19, SD =0.59; t(62) = =
4,78, p <.001, d =0.55).

Narratives: less supportive of social inclusion at baseline (M =3.30, SD =0.97) than at endline (M = =
2.83,SD =0.96; t(62) =4.35, p <.001, d =0.49).

Networks: greater support for negative models at baseline (M =3.32, SD =0.86) than at endline (M =
=2.80, SD =0.90; t(62) =5.20, p <.001, d =0.60).



RESULTS

Some preliminary analyses

Study 2: observational approach

Inductive thematic analysis

Using the responses from the open-ended
questionnaire, codes were generated inductively at
the semantic level.

Once the material was coded, we proceeded to
search for themes at a more interpretative level and

generate a thematic map from the relationships
between themes (Braun & Clarke, 2021).

Time and
resource
management

Search for
area mentors

Impact on
young
people

Conflict
context

Attractive
mentoring and
activities




CONCLUSIONS

Promising results: triangulation, applied relevance. =

Complexity of the construct: but we should not stop acting. =

The challenge is relevant (urgent and important): social problems overtake us from the right. =

Importance of early detection. =

3N model: needs, narratives and networks (importance of social models). =

"It is not intended to be a "star" programme. Moderate expectations (ambitious, but realistic). =

Universal prevention programmes and potentially transferable to other settings: juvenile offenders, prisons. =
But also, individualized and/or personalized attention.

Pay attention to transitions. =

When there is cultural diversity: start from what unites, common denominator (intergroup contact and =
categorisation).

Avoid reactance — Offer alternatives, experiential contexts. More “do” than “say”. Not just “rules”. Work on =
motivation.

Professionals: structured programmes, resources, good practices. Very positive assessment by professionals. =
Training, confidence, expectations, self-care, teamwork.

Moderate expectations (be ambitious, but realistic). Push in the opposite direction. =

Families, community and local leaders: essential. Develop a network of alliances and proactive agents in =
vulnerable areas.

Continuity: strategic and long-term work. Push in the opposite direction, promote preventive culture, train =
professionals and community, create networks.

Develop a network of alliances and proactive agents in vulnerable areas. =
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CODA

"Nothing is as practical as a good theory"
"If you really want to understand something, try to change it"

"Research that only produces books will not be enough"

(Kurt Lewin)(Kurt Lewin)
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